Service Pupil premium strategy statement — Five Acres

Primary School

This statement details our school’s use of service pupil premium funding to help improve

the attainment of our service pupils.

It outlines our service pupil premium strategy, how we intend to spend the funding in this

academic year

School overview

Detail Data
Number of pupils in school 312
Proportion (%) of service pupil premium eligible pupils 24%

Academic year/years that our current service pupil
premium strategy plan covers (3-year plans are
recommended )

2025-2026 to 2027-2028

Date this statement was published December 2025

Date on which it will be reviewed June 2026

Statement authorised by Jill Walker

Pupil premium lead Jill Walker

Governor / Trustee lead Gary Warland/Laura

Lewis

Funding overview

Detail Amount

Pupil premium funding allocation this academic year £29,400

Pupil premium funding carried forward from previous years | £0

(enter £0 if not applicable)

Total budget for this academic year £29,400

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year




Part A: Service Pupil premium strategy plan

Statement of intent

Our intention is that all pupils, irrespective of their background or the challenges they
face, make good progress and achieve high attainment across all subject areas. The
focus of our service pupil premium strategy is to support service pupils to achieve that
goal, including progress for those who are already high attainers.

We will consider the challenges faced by service pupils, such as those who have a
high mobility rate or those who are of stability but have parents who are actively
deployed. The activity we have outlined in this statement is also intended to support
their needs, both educationally and emotionally.

High-quality teaching and effective social and emotional support is at the heart of our
approach, with a focus on areas in which service pupils require the most support. This
is proven to have the greatest impact on closing the potential attainment gap and at the
same time will benefit the non-service pupils in our school. Implicit in the intended
outcomes detailed below, is the intention that service pupils’ attainment will be
sustained and improved alongside progress for their peers.

Our strategy is also integral to wider school plans for education recovery, notably in its
targeted support through, in-house intervention for pupils whose education has been
worst affected, including non-service pupils.

Our approach will be responsive to common challenges and individual needs, rooted in
robust diagnostic assessment, not assumptions about the impact of being a child of a
service family. The approaches we have adopted complement each other to help
pupils excel. To ensure they are effective we will:

e ensure service pupils are challenged in the work that they're set.

e ensure service pupils are supported with their emotional well-being.

e act early to intervene at the point need is identified.

e adopt a whole school approach in which all staff take responsibility for service
pupils’ outcomes and raise expectations of what they can achieve.

Challenges

This details the key challenges to achievement that we have identified among our service
pupils.



Challenge | Detail of challenge

number

1 Service children frequently join and leave our school, including to and from other
countries and education systems, meaning joined-up education can be difficult. Mental
Health of the children can be impacted due to parental deployment whilst they are with
us.

2 Assessments, observations and discussions with pupils and staff indicate mathematical
fluency gaps among many service pupils.

3 Assessments, observations and discussions with pupils and staff indicate vocabulary
gaps among many service pupils. These are evident through Key Stage 1 and 2 in
general and more prevalent among our service pupils than their peers.

4 Assessments, observations, and discussions with pupils suggest service pupils
generally have greater difficulties with their well-being and different points throughout
the year.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

Improve Phonic attainment for service pupils at the
Year 1 Phonics Screening Check

61% of children pass the phonics screening check
and the gap is narrowed between the two groups.

Improved maths attainment for service pupils at the
end of KS2.

KS2 maths outcomes show at least 80% of
service pupils meet the expected standard.

Improved reading attainment and those achieving
greater depth at the end of KS2, especially for
service children.

At least 75 % of children achieve ARE in KS2
assessments, with at least 20% achieving GD.

Improved Writing attainment for service pupils at
the end of KS2

KS2 writing outcomes show at least 80% of
service pupils meet the expected standard.

To achieve and sustain improved wellbeing for all
pupils in our school, particularly our service pupils.

Sustained high levels of wellbeing by 2027/28
demonstrated by:

e qualitative data from student voice,
student and parent surveys and teacher
observations

e Reduction in behaviour related reported
incidents

e a significant increase in participation in
enrichment activities, particularly among
service pupils.

Activity in this academic year

This details how we intend to spend our pupil premium funding this academic year to

address the challenges listed above.




Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £24,335

Activity Evidence that supports this Challenge
approach number(s)
addressed
Purchase of a DfE Phonics approaches have a strong evidence | 1,3
validated Systematic base that indicates a positive impact on the
Synthetic Phonics accuracy of word reading (though not
programme to secure necessarily comprehension), particularly for
stronger phonics teaching disadvantaged pupils and forces children.
for all pupils. Little Wandle.
Areas for development from the last inspec-
tion: ensure that books pupils read are pre-
cisely matched to their phonic knowledge so
that all pupils achieve as well as they can in
reading.
40% of pupils at EXS 2025
Phonics | Teaching and Learning Toolkit |
EEF
Daily 1:1 reading opportuni- | EEF research highlights that improving 1,3
ties for children. Provide reading comprehension strategies and
staff CPD on teaching read- | developing a culture of reading for pleas-
ing fluency and comprehen- | ure have a high impact on pupil pro-
sion, focusing on effective gress.
questioning, vocabulary de-
velopment, and scaffolding | Regular assessment and targeted sup-
strategies. port are particularly effective for disad-
vantaged learners
Regularly monitor reading
attainment and progress
using formative assess-
ments and termly data re-
views to inform next steps.
Enhancement of our maths | The DfE non-statutory guidance has been 2
teaching and curriculum produced in conjunction with the National
planning in line with DfE Centre for Excellence in the Teaching of
and EEF guidance. We will | Mathematics, drawing on evidence-based
fund teacher release time approaches.
to embed key elements of
guidance in school and to
access Maths Hub re-
sources and CPD.
There is a strong evidence base that 1,3

Embedding dialogic ac-
tivities across the school
curriculum. These can
support pupils to articu-
late key ideas, consoli-
date understanding and
extend vocabulary. We

suggests oral language interventions such as
‘Welkom and Word of the Week’ and high-
quality classroom discussion, are
inexpensive to implement with high impacts
on reading:



https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/

will purchase resources
and fund ongoing
teacher training and re-
lease time.

Oral language interventions | Teaching and
Learning Toolkit | EEF

Quality first teaching for
all pupils to ensure that
all service pupils make at
least expected progress
and those that are
greater depth are
stretched.

We will fund teacher re-

lease time to embed key
elements of guidance in

school through OCC Lit-
eracy advisor.

Both targeted interventions and universal
approaches can have positive overall effects.

1,3

Targeted academic support (for example, tutoring, one-to-one support,

structured interventions)

Budgeted cost: £ 27,7113

aside for further interven-
tions to meet the needs of
the time identified through
assessment- staffing

similar schools to ours, we have identified a
need to set a small amount of funding aside
to respond quickly to needs that have not yet
been identified.

Activity Evidence that supports this Challenge
approach number(s)
addressed
Service pupils champion to | Additional maths sessions targeted at service | 1,2,4
have dedicated time to pupils who require further fluency support.
spend with children to This will be delivered in collaboration with
support their SEMH needs | WhiteRose Scheme of work.
as well as providing
intervention maths.
Children in Y3/4 to be Tuition targeted at specific needs and 1,3
provided with targeted one knowledge gaps can be an effective method
to one reading support from | to support low attaining pupils or those falling
ARCH Readers behind:
One to one tuition | Teaching and Learning
Toolkit | EEF
Small group tuition | Teaching and Learning
Toolkit | EEF
Target intervention to be Both targeted interventions and universal 1,2,3,4
delivered by highly skilled approaches can have positive overall effects.
Teaching Assistants.
A contingency amount set | Based on our experiences and those of All



https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/

Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: £ 5,278

issues.

similar schools to ours, we have identified a
need to set a small amount of funding aside
to respond quickly to needs that have not yet
been identified.

Activity Evidence that supports this Challenge

approach number(s)
addressed

Continue to employ HLTA Both targeted interventions and universal All

(Service Children’s approaches can have positive overall effects

Champion) to have

dedicated time to spend

with children to support with

their SEMH needs

Actively involved with Based on our experience, allowing All

Forces related activities opportunities for children of service families

through Service Children’s | to come together in shared experiences and

Champion, eg. Service events allows for greater community and

Children’s Pupil Voice, identity and for children to feel heard and

Festival of Friends valued

Contingency fund for acute | Based on our experiences and those of All

Total budgeted cost: £ 56,726




Part B: Review of the previous academic year

Outcomes for Service pupils

Evaluation of Service Pupils Strategy for

2024/25
Key actions Evaluation
1. Pupils feel safe, happy and a valued member of our * Families and children expressed gratitude for the work of Service Children’s Champion

school and are given extensive opportunities
outside the classroom to promote their well-being
and engagement with learning.

within the school
* The majority of the Service Children's Champion’s time spent was secial and emeotional
support rather than academically focused

2. As a result of pastoral/ well-being opportunities in * PlayPod has continued to be a successful resource at break times and provides improved well-being
place, SPP pupils’ emotional well-being does not for service pupils.
become a barrier to learning as issues are identified *  Forest school sessions have been used for class rewards and as part of planned curricular activities
and then addressed by dedicated pastoral support throughout the school. Close supervision of the site has continued to be a priority so that these
staff. sessions are still able to be run.
-
3. SPP pupils to make progress at least in line with or * External unvalidated Year 6 results show that the percentage of service pupils gaining at

better than national averages in internal and
external assessments and focus is placed on those
pupils who have the ability to attain at greater
depth

expected or above in reading and writing was higher than all other pupils. This is also the
same for internal tracking data in reading, writing and maths.

* Year 1 phonics: 40% of the cohort passed the phonics screen check. 40% of SPP within the
cohort passed.

* Gaps are rapidly identified through assessment points in the year and when a child arrives
at school providing a school benchmark.

* Parents during the year report that their children settle quickly at our school and the
systems and processes in place have enabled them to thrive. voice survey)

Externally provided programmes

Please include the names of any non-DfE programmes that you used your pupil premium
to fund in the previous academic year.

Programme

Provider




